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CHAPTER I
THE PROBLEM DEFINED
The present study concerns the problem of what to do for the
retarded reader of junior high level .

It concerns the specific problem

of one section consisting of 26 slow- learning students.

Three of these

are non-readers _. and five are retarded in reading two years or more .
The class has a mean grade level of

1.4

4.S grades

grades, based on reading expectancy.

and a mean retardation of

Only three of t his class are

reading up to their reading grade expectancy on the basis of their mental age.

Eight members of this class have I . Q.'s below 80.

Although frequent use is made of the term I . Q. in a general manner,
it is recognized t hat ·when one gives a definite I.Q . one is assuming
that it is always possible to accurately measure i .J1e basic intelligence
of all children.

This is virtually impossible .

However, the I.Q . can

be a valuable aid to use in determining reading expectancy and can be
used until other relevant factors have been diagnosed and evaluated .

It

i s also recognized that the mentally retarded are not a group that can
be readily diagno s ed, labeled, and treated as menta+ly defici ent or
retarded.

They have feelings and desires like those of others, and these

feelings and desires must not be ignored.
Mental retardation, according to Dr. Abraham Levinson, is present
when a child has rra s ub-normal intelligence and a reduced capacity to

- 1 -
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learn." 1

Although there are many causes and degrees of tr:is sub-normalcy,

the emphasis of this study is centered upon the mentally retarded individual who is also seri ously retar ded in reading.

~

child is generally

classified as mentally retarded when he has an I.Q. of from )0 to 75 or

BO, and as a s low l earner if his I.Q. ranges f rom 75 or 80 to 95. He is
considered retarded in reading if he is retarded two grades below his
r eading grade expectancy.

These are general classifications and always

need to be substantiated by other data, since many other factors, such as
general health, home environment, and background, need to be considered
before labeling any child.

It is also ass umed when speaking of placing a

child in a speci al class or of r ef erring one for remedial instruction that
he has been thoroughly examined and diagnosed by

~ualified

personnel.

That the problem may be further delineated, spelling samples of the
most seriously retarded readers are included on the assumption that there
is a relation between reading and spelling difficulty. 2 In fact, workers
with retarded readers are often impressed with the close relation between
the two.

Studies tend to confirm this relationship, because positive cor-

relations as high as .84 have be en obtained between reading achievement
and spelling difficulty.3
The problem of what to do for the retarded reader is universal in
scope and is one r1hich touches every community and many homes.

This is of

much concern to educators at all l evc::ls, but it becomes intensified when
cases of retarded readers are found at the junior high level .

The child

1Abraham l ,evinson, M.D., The Mentally Retarded Child (New York:
John Day Company, 1952), p. 140.

The

2see Appendix A, pp. 27,28,29.
Arthur E. Traxler and Agatha Townsend, Eight Hore Years of Research
in Reading, Summary and Bibliography (New York: Educational Rec ords
Bureau, 1955), p. 30.

- 3 -

is not only fa ced with the problem of failing in his school work, but is
also confronted with the problem of every adole scent, that of adjusting
to a new role in society and among his peers .

The already frustrated

child will probably become more so as he becomes increasingly aware of
his limitations, while the school is faced with the task of preparing
him to take his place as an adult before bis formal education is
terminated.
These adolescents especially need social and vocational direction .
Because success in school depends to so t,reat an extent upon their
ability to read, they cannot keep pace with the average child in the
regular classroom.

Failing to experience success in the child's school

life often results in listlessness, idleness, carelessness, feelings of
inadequacy or dejection, aggressive attitudes of interference with
others, attention getting, or destructiveness, to name a few.
it often results in a series of unwholesome attitudes.

In short,

Thus it can

easily be seen that the retarded reader is not only a problem because of
his inability to read, but also, probably because of tbis fact, a
potential problem in discipline and social behavior.

The normal child

is usually able to adjust to these problems with a minimum of suuervision and guidance.
To get an idea of the importance of this problem to the schools
and to realize the universality of it, one need only to cons Plt the many
books writt en by educators, psychologists, doctors, and even laymen, or
to note the many studies, surveys, and experiments being conducted all
over the country which deal i;..d. th some aspect of reading.

11

Why Johnny

Canrt Read" is something which concerns everyone, because the ret arded
reader is found among the rich and the poor, the educated and the
ignorant.

According to estimates, about

45

Der cent of those who enroll

- 4in college do not graduate.

The perc entage of drop-outs is almos t as

bigh in high sc hool. L Many fail Jres in high school and many poor
1

readers are among those with an I. Q. of about 80 to 90,5 but others of
these have the basic intelligence but have not developed the basic
skills.

This is one of the r easons for the failure and subsequent

drop-out. 6 ,'fore children are retarded in reading than in any other
subject, because most causes of educational handicap apply more seriously
to reading.7

Not being able to read impedes progress in all areas of

academic work with all its concomitant consequences.
One worker found after s tudying the achievement tests of sixteen
hundred sub-normal children that the lower the mental age, the greater
the incidence of the non-readers. 8 Considering that from 2 to 3 per
cent of the school population are mentally retarded, and f rom 1.5 to 17
per cent are slow learners, with an estimated 5 to 10 per cent of these
potential reading disabiliti es,9 gives one some conception of the size
of the nroblem for the schools.
indicate

th~t

Added to this is the fact that studies

the frequency of reading retardation among normal cPildren

4Theodore Guerin, 11 Is Tli.is American Education?" Ladies Home
Journal (February, 1959), p. 183 .
5Samuel A. Kirk, Teachin Readin to
(Chicago: Houghton, c"li.fflin Company, 19 9

Children

6Guerin, op. cit., p. 183.
7Edward William Dolch, Problems in Beading (Champaign, Illinois:
The Gerrard Press, 1948), p. 306.
8Elizabeth H. Kelly, 11 The Improvement of Reading in Special
Classes for the Mentally Retarded Cli.ildren, 11 Training School Bulletin,
31 (February, 1935), p. 189.
9William L. Cruickshank and vrville G. Johnson, ed., Educating the
Retarded Chjld and Youth (New York : ~rentice Hall, Inc., 1951), p. 214:"

- 5is about the same as for the mentally retarded.lo

It can be seen that

this issue is of even greater scope and importance to educational
personnel.
Still other factors tend to complicate this problem of the mentally
retarded individual who is also retarded in reading, making it extremely
difficult to deal with effectively.

Surveys consistently report that a

substantial majority of the mentally handicapped live in lower socioeconomic cultural areas and that there tends to be a greater prevalence
of physical handicaps among this grou-o . 11

Since learni ng to read

requires a language and experience background , any lack of this because
of environmental or cultural factors, or any disability because of a
speech defect or other physical handicap will need to be compensated for
by the schools, in so far as possible.

The fact that some conservative

estimates place the number of delinquents among the retarded as being
from 10 to 15 per cent 12 only adds to the responsibility which the
schools must assume if the reduction of the number of these retarded
children who develop delinquent tendencies is to be accomplished.
Juvenile delinquency has been receiving much attention for several
years.

This is especially true in New York, where the incidence has

reached alarming proportions . 13

This is of special concern to educators,

since it has been observed "over and over again" by those in authority
10

Guy L. Bond and Hiles A. Tj nker, Reading Difficulties- Their
Diagnosis and Correction (New York: Appleton-Century-Crofts, Inc.,

19Sl), P• 413.

11cruickshank and Johnson, op . cit., p. 201.
12

Samuel A. '.< irk and Orville G. Johnson, Educating the Retarded
Child (New York: Houghton, Mifflin Company, 1954) , p . 208.

13Sibyl Terman and Charles Child Walcutt, reading :
(New York :

McGraw- Hill Book Co., Inc . , 1958), p . 88.

chaos and cure

- 6
that reading retardation goes hand in hand with truancy, school failure,
and juvenile delinquency. 14 A report to Mayor Wagner by Deputy Mayor
Henry Epstein,

1955, states that "failure in reading accounts more often

than any other single factor for behavior problems , truancy, and general
school failure. 15

The foreign population with language barriers may

account for this situation in part; but, nevertheless, juvenile delinquency is one more factor which the schools have to consider and contend
with and for which they have to ass ume partial responsibility.
These factors, while not exhaustive, will serve to illustrate the
importance and scope of the all important problem of what to do about
the retarded readers, especially those who are also mentally retarded
and of junior high age chronologically.

l4Ibid.
l5Ibid.

CHAPTER II
THE SPECIAL CLASS FOR THE RETARDED
While there are many theories as to what to do abo ut the various
phases of this problem, there is a paucity of long-range studies which
have been conduc ted on a large enough scale to be of def inite value .
Many of the studies or experiments were conducted under relatively ideal
c onditions and probably need more practical application bef ore the merit
of such c an be conclusively established .

This is the situation in

regard to the special class for the mentally retarded, but from the
evidence at hand it seems to be about the best solution offered at the
present time .
Practices vary, but generally a child with an I . Q. of from 50 to

75

or 80 is considered eligible for the special class when other

substantiating data is present.

Ingram feels that children with an I . Q.

below 55 rarely learn to read, 1 but Smith, a dedicated worker with the
retarded for many years, thinks that most children with an I . Q. of from

50 and above can be taught to read. 2 However, it must be borne in mind
that she dealt with children in a private school .

Nevertheless, it is

generally felt now that most children with an I . Q. of from 55 to 65 may
be expected to acquire a fair degree of reading ability .

For some, this

1

Christine ? . Ingram, Education of the Slow-Learning Child, 2d ed .
(New York : The Ronald Press, 1935), p . 282 .
2
Marion Funk Smith , in collabor ation with -Arthur J . Burks,
Teaching the Slow- Learning Child (New Yorkr. Harper and Brothers, 1954),
p.

55 .

- 7 -

- 8 may not exceed the third grade level by the time they are sixteen. 3
Recognizing that the mentally retarded child is not likely ever to attain
a reading rate ra:Jid enough to make him a really effective reader, he
should be able to read u::i to his mental age expectancy.

Not all sources

were in agreement as to how retarded a child should be before considering
him a reading disa bility case, but most authorities a.greed that mentally
retarded individuals who were also retarded in reading could be helped if
given t he proper instruction .
The special class is not a new scheme, having existed as early as
1298,4 but it would appear that more comprehensive studies of the effects
of special class programs a.re needed.

One writer felt that experimen-

tation tbBt will demonstrate the point at which pupils are able to do the
minimum essentials of the regular course of study would be very helpful.5
This point, if it could be determined, might well be the dividing line
between special and regular class instruction.

Much research is underway

in tbis area, but the results have not been considered conclusive.
Many obstacles need to be overcome if the special class is to be
accepted as the answer and is accepted as the best s olution by the pa.rents
of the retarded children.

The community needs to be made acquainted with

the facts concerning the special class and to know ju st what the schools
are attempti ng to do for the children placed there.

?erhaps they need

to be reminded that not all children a.re born intellectually equal and
that no teacher should be expected to bring all her students uo to the

3rngram, op. cit., p. 283.
4Arthur Paul Gossard , Superior and Backward Cbildren (Chicago:
University of Chicago Press, 1941), p . 87.
5Arch O. Heck, The Education of Exceptional Children
l'icGra.w-Hill Book Company, 1953), o . 359.

(New York:

The

- 9 same degree of accomplishment in any classroom.

They need to know that

special classes offer special services with teachers who are spe cialists
and trained t o deal with exceptional children.

They need to be reminded

that most childr en can learn to read if given the proper instruction;
and if that is to be obtained in one of the special classes, the parents
can help to reduce the stigma and disgrace often attached to the special
classes so that parents will allow their children to be placed in a
special class.
Perhaps the parents need counseling and help in accepting the
child as he is and in adjusting to the situation.

They often need help

before they will recognize t he l imitat i ons of their child's own abilities.

Ingram suggests that counseling and educat ing the parents should

be a part of the s chool program. 6 That their attitude is important is
pointed out by Smith who relates that in her fifteen years of work with
mental retardates, she had not found a child who could not learn to
read.

She did find four who would not learn, however.

teen-age boys.

They Per e

The parents of t he boys felt that the special class was

a dis gr ace and a was t e of time and the boys copied their attit udes.

At

the time of writing, she stated that two of these same boys were serving
long prjso n terms. 7 It c annot be concluded from this one ex 31llple that,
because a child fails to learn to r ead , he will end up in pris on.

How-

ever, it does show partly the importance of parents' cooperation and the
influence thei r attitudes may have u::ion the child.
Perhaps the teachers could do iWre in helping the parents in understanding the children's limitations and in aiding them in accepting them

6rngram, op. cit., p. 349.
7smith, oo. cit., p. 4.

- 10 as they are and in being objective about their li'llitations and handicaps.
While the fairly intelligent parent may tend to

bla~e

the child rather

than acce ·)t his disability, not recognizing that t bis is a defense
mechanism, the very dull parent will often fail to recognize that the
child is sub-normal at all.

This type of parent will most likely object

to the child's placement in the special class. 8
Some parents may object to the special class on the basis that the
children are then rejected by others in the school .

however, the child

is often rejected in the regular classroom and jus t the fact that the
child is physically placed in the regular classroom does not mean that
he is a member of the social group.9

Kirk thinks that the

11

•••

normal

children rejected them, not because of poor learning ability , but
because of unacceptable behavior such as fighting, misbehaving, swearing,
showing off, b 111ying, cheating, and lack of ability to conform to group
standards. nlO

Most teachers can cite numerous examples from their own

ex8erience to further exempli fy the existence of this situation.

A num-

ber of studies indicate that t he mentally retarded child is not only
isolated, but often actively rejected when in the regular classroom.
This was considered to be V·e case whether the program administered was
the traditional type or patterned after the newer
programs.

~ ctivity

or core

1ven when the te acher provides tJ-,e intellectually retarded

child with instruction and material at his own level of ability, all he
needs to do is compare his school activities and achievements with those
of the other children in the r·.)Offi to realize that he is a "failure" .

8r rances Lloyd, Bducating the Sub- Normal Cbild (New York:
Philosophic Library, 19)2), p . 21.
9see Appendix B, p. 31.
l GKirk and Johnson, op. cit., p . 324 .

The

To
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a lesser degree, this situation can exist when students are grouped.

In

the class under study, remarks such as "I can't do it; I 1 m too dumb,"
were often heard.

Sometimes a child would mark an 11 F11 on a paper before

handing it in for a grade.

These children were all referred to a

qualified psychologist who in turn recommended that they be placed in
the special class.

The parents, however, objected to this on much the

same grounds as s tated above.

One objection was because a sibling, who

had an I.Q. of 54 was placed in the special class and
nothin 1 , " so why allow Danny with an I.Q. of

11

he didn't learn

74 to be placed there.

Another boy's parents refused to recognize that their child needed
special instruction and would not confer with the teacher or visiting
counseler concerning him.

The thilld boy's parents also refused to allow

him to be placed in the special class because they felt it would be a
disgrace.

None of these boys read well enough to do the work in the

language arts area or any other sub j ects requiring reading skill.
Ordinarily the child should be placed in the special class not
later than the third grade ; but, in the event that t his has not been done
and he has reached junior high, he can still profit , probably, by being
placed in the special class.

Since he has r eached the upper grades he

is all the more likely to fail, if retained in the regular classroom,
since most of his subjects rely so heavily upon ability to read .

"The

sooner they receive the special education they need, the better for
them, for their junior teacher, for the other· children in the (probably
large ) class, and for the teacher in the special class which admits
them. 1111

Cleugh feels that nothing is gained by keeping them in an

environment where all t hey learn is that they cannot do what the other
11

M. F. Cleugh, The Slow Learner (New York:
Library, 1937), p . 20.

The Philosonhic

- 12 children do. 12

This ooinion seemed to be rather general with the

authors writing on this phase of education.
In determining what is best for any child, one must keep in mind
that all children have basic needs wbich must be s atisfied if they are
to develop into emotionally healthy ir:dividuals.

These needs include

the oooortunity to participate in worthwhile activities, to feel that
they are acceoted, and to experience some degree of success .

There

should be a fair degree of balance between success and failure for all
childr en.

This is extremely difficult, if not impossible, in the

regular classroom. 13

Many authors e x:oressed this opinion, but Ade states

it very emphatically when he says:
To fail to consider special class provisions for mentally
retarded children as anything other than a reasonable and
necessary adjustment to their own capacities, abilities, needs,
and interests , having as dignified a status as any other oart
of the school program is to fai 1 to view the educational program in its true proportions.14
Our state emphasizes that the special class be
than "apart from" the regular school program. 15

11

a part of" rather

This could be a step

toward the reduction of the stigma often attached to the special class
and the subsequent acceptance of this class in a more realistic and
objective manner.
12 Ibid.
13

Lester K. Ade, Meeting the Needs of the Mentally Retarded
(Harrisburg, Pennsylvania : The Department of Public Instruction, 1939),
p. 101.

14Ibid.
l5Ray Graham , "The Educable Mentally Handicapo ed, 11 The Illinois
Plan for Special Education of .::Xceptional Children, Circular Series B,
No. 12 (Springfield, Illinois: Superintendent of Public Instructions,
1945)' p . 18.

- 13 Whether or not the special class is the answer may still need to be
determined, but since the parents of the above retarded will not consider
this as a possible solution to their problem, one must be realistic and
practical and review other possibilities .

CHAPTER III
MEETING THE NEEDS OF THE RETARDED IN THE REGULAR CLASS
Remedial Instruction
While the problem of the mentally retarded cHld is not remedial
and cannot be entirely corrected, the possibility of and necessity for
remedial instruction for the child when he is also retarded in reading
should not be overlooked.

Many methods have been devised by experts in

the field but there is still a marked lack of agreement as to the best
method to use for optimum results.

Kirk thinks t hat it has been demon-

strated beyond doubt that slow l earners who had become reading di s ability
cases prof ited signi ficantly from remedial i r struction. 1

The Fernald,

Gates, and Monroe methods were reviewed by one author and results were
cited that

11

proved 11 the effectiveness of each particular method. 2 Hegge,

Kirk , and Kirk devis ed a method of remedial instruction for reading retardation to be used primarily with mentally retarded or dull cbildren
that encompasses a more complete phonetic system.

They fe lt that t heir

method was esp ecially helpful for t he mentally retarded ctild because it
was specifically des :: gned r'or him .
t he authors. 3

This plan was hi ghly recommended by

It was demonstrated that even when 1:sed with children who

had failed to profit from various conventional methois over a period of
1

Bond and Tinker, oo. ci t., p. l.+13.
)2
Ibid ., pp . 422-425.

3cruickshank and Joh.nson, op. cit., p. 217.

- 14 -
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years and h'3.d t ad repeated failures, ttiis method resulted in an imnrovement in reading. L Terman and ~falcutt in a recently publisJ:o.ed book de scribe the results of some new systems of phonics instruction such as
t l e Hay-Wingo, the Phonovis ual Met rod, the Carden S;yst em, and the new
1

phonetic approach us ed experimentally in Champa ign 1 Illinois , as well as
their mm system of phonetic instruction and correction. 5 They felt that
each of these systems obtained outstanding results in re ading progress
whether used in the regular reading program or in remedial instruction. 6
Other studies in which favorable results were obtained from special provision for reading instruction were reportel by s everal other workers in
t his field,

7 but Goodman, Shugerman, and 0 1 Conner, who conducted studies

dealing wit h maj or reading difficulti ":: s issued this note of warning:
"The school is not the best place to conduct a remedial program for
children who present neurotic features because of their repeated failures
in schoo1. 8
A relative evaluation of any method of remediation is probably
impossible since each author claims outstanding results with his method,
but tbis does not negate the value of remedi al instruction for retarded
readers.

It would appear t hat ther·e is no "sure fire 11 methc,d, and the

best approach lies in a more careful diagnosis and then the application
of the in:iicated remedial work . 9 Non-readers are often very st uoborn

~Ibid.
5

Terman and Walcutt, op. cit ., pp . 123-348.
6
Ibid .
7
Traxler and Townsend, o~ . cit., pp; ~ 75~204.
8
Ibid. , p. 83.
9Bond and Tinker, op. cit., p. 423.

- 16 cases and no single method can possibly suffice for all cases.

Therefor,

the teacher needs to be versatile in selecting the best method for a
particular case.

For effective results, this in turn requires training

which the average classroom teacher probable does not have.
more effective if remedial instruction is given individually.

It is also
This is

another factor which limits its use in the regular classroom, because
the average teacher does not have the time required for such instruction.
Therefore, in most cases remedial instruction is not something that the
classroom teacher can do efficiently.

It should be administered by

persornel trained in the area and capable not only of giving the needed
instruction, but also of diagnosing reading disabilities and of being
able to select the method of remediation that is considered most
effective for each particular case.

"Patience, sympathetic understanding

of the pupils difficulty, and skilled guidance through the instructional
program are the keys to aiding these extreme cases. 1110
In New York, the Theodore Roosevelt High School initiated a systematic, organized attempt to improve the reading of the junior and senior
high students who were deficient in reading skill: and, although gains
were made, the author felt that when remedial instruction was left until
the "nth" hour it was impossible to overcome all retardation .

This study

indi cated that postponement of remediation until high school was far too
costly.

So it would seem

t~~t

for optimum results the remedial reading

program should be inaugurated in the elementary grades. 11
The retarded reader need not be in a remedial class all day except
lOB<?.11?: ~ and . Tinker, op. cit. , p . 416.
11

Stella S. Carter and Gladys L. Persons, Teaching High School
Students to Read (New York: McGraw- Hill Book Company, Inc., 1937),
P•

67.

- 17 in rare cases.

He is probably capable of taking part in classroom work

not directly dependent upon ability to read.

12

This factor might

influence the parents of many retarded children in considering remedial
instruction as a possible solution to their children's reading problems.
Most retarded readers would profit from such instruction if administered
by capable and trained personnel.

The degree of improvement would be

what would differ.
Another factor which suggests that remedial instruction be considered for the retarded reader concerns the personal adjustment of the
child.

Studies in the area of reading and personal adjustment strongly

indicate that in many cases retardation in reading and personal adjustment are interrelated.

In analyzing the research on this aspect,

Traxler and Townsend take the view that there is no conclusive evidence
with regard to which one is cause and which one is effect.

'I'hey point

out that such well-know authorities as Hellen M. Robinson and David H.
Russel fail to find conclusive evidence and that Russel called attention
to the need for further study in this area. 1 3

Nevertheless, a rather

large number of studies conducted during the last decade indicate a
positive relationship between reading and adjustment.

Some of these

suggest that therapy designed to improve adjustment can result in significant imorovement in the reading ability of badly retarded readers . 14
It was not stated in the above studies whether or not the retarded
reaiers were al so mentally retarded.
One worker with a retarded. reading group tells of an amusing
12

Kirk, op. cit., p. 152 .

l3Traxler and Townsend, op. cit., p. 71.
lhibid.

- 18 experience to illustrate the improved attitude of some children.

One

child under her care had such an intense dislike for reading that he
would slip out of the room when his group was called.

After a few

individual lessons, though , he bounded into the room and proudly
announced:

11

I 'm the third dumbest kid in the room now, I used to be the

dumbest • 1115
This one example does not offer conclusive support for remedial
instruction, but it does show how one child's attitude was gradually
changed from that of helplessness and apathy, to one of hopefulness and
enthusiasm.

~erhaDs

for many children, remedial instruction would be

profitable, both in terms of reading improvement and personal adjustment.
Vocational Education
Another area for consideration is that of vocational education.
The adolescent is beginning to develop an interest in vocations, and the
choice of an occupation should be of even greater importance to the mentally retarded or the poor reader, because he will probably terminate his
formal education at the junior high level.

It must be borne in mind,

though, that vocational education is not a solution to the problem of the
retarded reader since it will not in its lf enable him to read.

It is

more like treating the symptom than the disease; but, in some instances,
that is all that can be done.

For the mentally retarded , it may be that

his problem is not remedial.

Educators cannot control all the factors

influencing any individual.

Some children do not just require academic

instruction at their level of ability.
probably nrovide that.

Those for

~horn

Their classroom

te ·~ cher

could

the public school program will be

l5Mary Austin, 11 Retarded Readers Speak," The Reading Teacher
(October, 1958), p. 25.

- 19 terminal need that instruction that will enable them to live in the
society and economy of the community at the level at which they are
capable, rather than prepare,them for tbe next grade in school.

These

factors have im'Jlications for eiucators which need to studi ed and
considered .
While in the past there was a tendency to emphasize vocat ional
education for tte mentally retarded, surveys tend to indicate that the
work done by them at the adul t level is so simple that little vocational
· ·
·
is
t raining

,~ d • 16 It was a 1 so f ouna' th_a t t~Eey rare 1y f ound wor k in
.

nee~e

the specific skil1 for which they were trainel, when such training was
offered in the school program.

One such survey conducted among 1969

mentally retarded former puoils in St. Louis, over a period of about
twelve years, disclosed that even though most of the children loved to
work with wood while at school , only one followed the carpenter's trade
as an adult •17 The adult occupations of this group were so di verse that
it was not possible to find any "typical" jobs, and the work being done
by them was of the unskilled or semiski1led ·type .

This and other studies

also tended to show that boys and girls with low I. Q. 's lost or held
their jobs for non-manual reasons. They were often fired because of
attitude, lack of conscientious effort, lack of stability, or because
they either could not or would not get along with their fellow workers .

18

It is not generally deemed possible nor profitable for the schools
t o provide training for all the many unskilled and SEmiskilled occupations held by these boys and girls; and in the event a soecific skill
16

J . E. 1-Jallace Wallin, The Education of Handicappe.:l Children
(Chicago : Houghton, Mifflin Company , 1924) , o . 169 .
17 Ibid .
lecruickshank and Johnson , op . cit . , p. 223.
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is required, the employer usually offers "on the job training" which can
be learned in a short time. 1 9

Because of such studies and surveys, the

inference seems to be that it is better for the schools to teach general
skills and techniques common to all occupations, and that the teaching
of soecific skills and techniques has little or no Place in the
curriculum for the mentally retarded. 20
The implications of the facts stated above, coupled with the realization of the Great waste of forcing the retarded or slow child to learn
what he is so ill-fitted to learn, lead

one to favor the suggestion of

one educator who said that the emphasis of the program should be on the
development of a social personality.

These children should be helped to

develop good work habits, to ue clean and neat, to 6et along with others,
and to be prompt and courteous.

The goal should be the preparation for

successfully adjusting to their home life, their jobs, and to their own
suecial social group if they are to realize their hopes and desires. 21
Studies consistently show that the larger percentage of the retarded are employable and tP2t they furnish a reliable source of unskilled
and semiskilled labor.
education.

Tbis is of importance to those in the field of

Many schemes

h~ve

been tried in various schools to adjust

the program so that tbose whose academic ability is too low to profit
from the regular school program can achieve some degree of success in
:mother area.

Some provide opportunity for these children to work at a

real job as a part of the regular course. 22

19wa1Jin, on. cit.,
20

9.

They can thus meet realities

169 •

cruickshank and Johnson, op. cit., p.

21

194.

1'1erle E. Frampton and Elena O. Gall , Special 2:ducation for the
Exceptional (Boston: ~orter Sargent Publishers , 1956), p. 510.
2

~Jallin, op. ci t., p. 171.

- 21 in occupational life with the additional benefit of expert guidance from
trained school personnel.

Since vocational choice begins to become

important during the junior high years, the whole area of vocations
should be studied; and, if possible, a survey made among the various
industries t o select the types of jobs the retarded or slow child can do.
Some schools go further by giving those placed in such work guidance
during the first months after ttey leave schoo1. 23

. 23Ibid.

CHAPTER IV

SUMMARY
After reviewing the facts relative to the problem of retarded
readers, it is probable that placement in the special class is the best
answer if the child is also mentally retarded.

As far as the immediate

problem is concerned, no practical solution was found for the students
who are also mentally retarded.

One has to be realistic and admit that

as long as the parents refuse to allow the children to be placed in the
educational environment designed more in terms of their particular needs
and abilities,there is little that the regular teacher can do to make
them more effective readers.

The large class and time element renders

it impossible for a teacher to give remedial instruction to so many
retarded readers, even if she is qualified to do so.

About all the

teacher can to is to accept them as they are with all their limitations
and put forth a special effort to be kind and considerate.

She can try

to help them develop a moral and social personality acceptable in our
society, and try to develop good work habits.

The goal should be to

make the child economically useful and socially adjusted.

Even this

i s difficult, if not impossible, in the regular classroom of the traditional school.

Studies pertinent to the best type of program have been

conducted,and the trend of the evidence strongly favors the activity or
core programs over the conventional ones.
The result s indicated that the activity program was more
effective than the traditional pr ogram in the development of
children's interests, social behavior, and thinking ability .
- 22 -

- 23 It is also as effective as the usual program in the development of basic skills such as reading •
• • •It appeared that t h e pu_::i ils of the core program gaj_ned more
than the pupils in the conventional curriculum in the ability
to locate and use more material in a study situation.l
This has important implications for educators, but there is need for
more research on more progressive programs and better methods of teaching in order that the children do not develop reading disabilities .

If

these do occur, more efficient methods of remediation and correction are
needed.
The slow learning child who is retarded in reading would
undoubtedly profit from remedial instruction if that instruction is
available and if teachers trained for such instruction are employed.
The child need not be in the remedial group for all of the day but can
be with the re st of the class for most of the school program.

It was

pointed out in a previous chapter of this paper that favorable results
were obtained from various methods of remediation, even with the retarded and slow learners.

It must be borne in mind that a qualified person

would be able to diagnose the individual cases and suggest the best
method for optimum results.

It would seem that many of the children of

the group under study would profit significantly if given the opportunity for remedial instruction.

Especially would this be true of the

retarded readers among the slow learners.

Since the mentally retarded

children cannot be placed in the special class because of parental
objections, it might be well to consider remedial instruction for them .
In the area of vocational education, it would not seem beneficial
to offer specific courses in vocational training, in view of the many
studies conducted on this phase of education.
Lrraxler and Townsend, op. cit., p. 72.

However, for the older

- 24 students who cannot profit from the regular academic program, it might
be practical to work out a schedule in which they are given part time
work under school supervision.

One retarded child indicated that he

would like to become a bricklayer, a job which is chiefly dependent upon
manual skill.

If such children were given the opportunity to spend a

part of the school day under the guidance of qualified school personnel,
it might help to establish them in their community as economically useful citizens .

Some systems are trying schemes similar to this, but at

the present time this is not provided for in this system .

It may be

something to look forward to in the future, however.
Another factor which could increase the effectiveness of the
program for many of the slow learners and retarded children would be to
provide text books which are more on the level of their ability and
interest.

Probably grouping would be more effective if this were done.

Again the educator has to be practical because the extra finance this
would incur might not be forthcoming, and tfiis too might have to be
deferred until some future date.
The problem of the retarded slow learner. has a brighter outlook,
since beginning with the coming school year the system is making some
provision for remedial instruction.

Most of the slow learners should

profit significantly from such instruction if administered by qualified
teachers.
In conclusion, Heta Anderson exoressed the feeling of many in the
field of education when she said :
Not until all children who deviate from the normal are examined and so classified and are taught according to their
ability to take instruction, will the public school system be
doing its duty to all the children enrolled in the public

- .25 ..
schools. 2
Research holds the key that will unlock many secrets of retardation,
whether intellectual or educational, and of preventive measures as well
as better and more effective methods of teaching.

Many teachers will

just have to be patient until that day arrives.

2Meta L. Anderson, Education of Defectives in the Public Schools
(New York: World Book Company, 1922), p . 22.

APPENDIX A. SPELLING S '' MPLES

The fo1lowing three pages contain samples of the three most
serious1y retarded readers in the section under study.
also, are nor.. -readers for all practical purposes.

These students,

Even though they are

grouoed with a section of slow learners, trey are not able to do the
work of the other children in any area requiring reading abi1ity.
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Child A
L.Q . of 74

C.A. of 12.5
M.A. of 9.3

Readin "" grade expectancy of a" ,out t 1e fourth grade.
Reading grade achievement of 1.9
Retarded in reading over two years and in terns of grade
placement over five.
The first word on the list to t r e left should ha~e
been December for I purposely pronounced the words in
reverse order on the trial test. This child tried to
me orize the words as he had no phonics foundation.

joy
pop
giving
berries
among
lmives
tip
fir

Santa
popcorn
reindeer
December

Stanford Achievement Test'· Form N {Chicago: World
Book Company;-1°953 ). The above information bas ed on tests
given in April, 1958.
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Child B
I . Q. of 68

C.A. of 13 . 3
M. A. of 9 . 0
Reading g rade expectancy of about the fourth g r a de.
Read ing grade achievement of 2 . 4
Retarded in reading l. 6 and for all pr~ctical purposes a
non- reader .

t Test, Form N (Chicago : World
_bove inf ormation taken from test
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Child C

r. ci . of 67
C.A. o f 13.4

MA .A of 9.0
Reading grade expectancy of about the fourth grade
Read ing aahievement o f 1.7
Retarded in reading 3.3 grades, and f or all p ra c tical
purposes a non-reader .

Stanford _?.chi..evement Test , Form N (C hicago : World
Book Company, 1953). The above informati on bases on tests
g iven in April, 1958.

APPENDIX B. SOCIOGRAM
The sociogram on the following page is included because it tends
to substantiate the theory that exceptional children, whether they are
the low or the high, are rejected by others in the class.

The facts for

this chart were obtained from the social studies teacher of an average
eighth grade section.
such questions as:

She gave them a questionnaire on wliich she asked

"Whom do you like best?" and 11 Whom do you dislike?"

I used only the "likes" which are indicated by the red darts and directed toward tr.e person

11

liked . 11

The figures in red near the names

indicate the person's I.Q.
Jim

w.,

the only colored boy in the class and an average student ,

is not rejected by the others.

Joyce and Vicky, both average students,

are both overw.e ight and very self-conscious.
their being isolates.

This could account for

Vicky E. is a retarded reader and a transfer

student and hasn't been accepted by the group .

This sociogram, while

crude and probably incomplete, does bear out the fact that slow learning
children are often rejected by their classmates when placed in the
recular class.

Those with the highest I.Q. 's were not the most popular

either, for in this section the most popular ones among their classmates
were the average students.
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BE THE BEST OF WHATEVER YOU ARE
If you can't be a pine on the top of the hill,
Be a scrub in the valley-but be
The best little scrub by the side of the rill,
Be a bush if you can't be a tree.
We can't all be captains, we've got to have a

·,

crew,
There's something for all of us here,
There's big work to do and there's lesser to
do
And the task we must do - i s the near .
If you can't be a highway, then just be a trail,
If you can't be the sun, be a star.
It isn't by size that you win or you fail,
Be the best of whatever you are.
~

Doug las Malleck

